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BACKGROUND TO THE PROBLEM

1.0 	Introduction
This chapter presents information on the background to the study. It is divided into sections namely; background to the problem, Statement of the problem, Objectives, Significance of the study and Scope of the study, limitations and delimitations of the study. 

1.1 	Background to the Problem
Communities all over the world look up to schools for the nurturing of those innovative ideas which transform the technological, economic and social dimensions of people’s lives towards development (UNESCO, 2005). This accounts for why governments in both developing and developed nations usually allocate huge parts of their budgets in training appropriate man power, developing suitable policies and ensuring the suitable infrastructure for smooth running of schools. 

Conflict is one of the problems found in schools just like in other organizations where people are expected to work closely. Similarly, the strategies used to resolve conflicts in schools pose another challenge. Babyegeya (2002) defines conflict as a breakdown of communication among members of the organizations and asserts that the more closely people are expected to work the more the possibility of conflict to arise.  Cole (1998), states that conflict is a condition that arises whenever the perceived interests of an individual or a group clash with those of another individual or group in such a way that strong emotions are aroused, and compromise is not considered an option. 
Conflicts in schools, manifest in different forms and in both developed and developing countries. Chandan (1994) indicates that conflicts in schools take different forms, for example Teachers seem reluctant to obey Principles, and they do not seem to follow rules or accept extra work. They do not easily get along with their principals. It therefore becomes common that conflict between teachers and school Principals occurs frequently at any time in the school. This is also a true picture of Tanzanian secondary schools where conflict manifest in different forms as between teachers and the school administration, teachers and their students, teachers among themselves as well as between the school administration and students. Conflicts in schools are said to be caused by a number of factors.
 
Some Scholars associate conflicts in schools with poor managerial skills of school leaders while others consider conflicts in schools as an agent of change which is inevitable. Loomis (1965) believes that conflict is an ever-present reality in human relations and that there is no known institution that is exempt from it. Similarly, Tannen and Debora (2003), maintain that where there is a change there will be conflict since conflict is a natural part of the change process. On contrary, Mosha (1994) indicates that some conflicts in secondary schools occur due to lack of proper diagnosis leading to crisis and that they are not understood or not managed properly. Schofield (1977) adds that causes of conflict in schools between heads of schools, teachers and students involve lack of proper communication with teachers, imposition of strict deadlines for various activities, differences in perceptions on management of certain issues in the school as well as dictatorial tendencies on the part of Heads of schools. 
 Mosha (1994) asserts that attempts to redesign a school organizational culture in the way that will adopt to the changes within and in the external environment or to the effectively archive the goals, sometimes results in to conflicts. It is therefore clear that Conflicts exist in secondary schools just as they do in other organizations and the need to manage them properly is by no doubt imperative. Lyons and Hathely (1992) state that conflicts in schools need to be properly managed in order to create a healthy organizational climate that is so important for effective learning and performance of responsibilities. Mosha (1994), Haki Elimu (2012) Maintain that conflicts in schools are either not understood or not managed properly. Galabawa (2001), Haki Elimu (2002) and Mosha (1994) add that the management of conflicts in Public secondary schools in Tanzania is paradoxical. 

Angela Ignace (2014) found that heads of schools had little knowledge and skills on how to manage conflicts and that dictatorial technique on the part of school administration were the main cause of interschool conflicts. In most cases unresolved conflicts result in communication breakdown that also culminates in to inappropriate operation of the school. In other instances head teachers physically fight with teachers over certain issues. Such situations disturb the tone and climate of the school and ultimately the performance of both teachers and pupils is negatively affected (Parker 1974).

Bearing the magnitude of this problem of conflicts in secondary schools its effects, persistence and challenges in resolving conflicts in various parts of the world, Tanzanian secondary schools are also not exempt from the problem and hence there is a need to continuously make an assessment on the effectiveness of conflict resolution methods used by school leaders in Tanzania, an endeavor to which this study is committed.
  
1.2	Statement of the Problem
As noted out by Mosha (1994) that conflicts in secondary schools occur due to lack of proper diagnosis leading to crisis and that they are not understood or managed properly, the use of un proper conflict resolution methods has continued in many secondary schools not only in Tanzania but even in other parts of the globe leading to persistence of these conflicts and unhealthy organizational climate. Lyons and Hathely (1992) maintain that conflicts in schools need to be properly managed in order to create a healthy organizational climate that is so important for effective learning and performance of responsibilities. Schofield (1977), maintain that schools frequently appear to be centers of tension; on occasion   they are perhaps a manifestation of the problem in the community, however it is nonetheless essential for administrator to know why they are as school leaders often central in community controversies.

Mosha (1994), Galabawa (2001) and Haki Elimu (2002) add that the management of conflicts in public secondary schools in Tanzania is paradoxical. While Mosha (1994) has indicated a problem in the management of conflicts in secondary schools by showing its paradoxicality, Ezeir (2011), has indicated how failure to resolve conflicts properly causes problems Ezeir (2011) Pointed out that many secondary schools in Tanzania encountered problems of boycotts which led to several problems to teachers, students and the government. This poses a need to assess the whole practice of conflict resolution in secondary schools in order to suggest the viable and correct measures. Matenga (2014) noted that there is a gap between school administration and teachers as some workers remained uninformed of important issues such as sources of revenue and expenditure. Matenga (2014) has indicated how poor information flow can cause conflicts in institutions. In due course, school leaders are advised to improve information flow as a method of removing doubts and conflicts in their schools. Despite the magnitude of the problem of recurring conflicts in secondary schools, the researcher hardly found studies done on the assessment of conflict resolution methods used by secondary school leaders in Tanzania and Ilala Municipality in particular. It is therefore this knowledge gap which prompted the researcher to assess the effectiveness of conflict resolution methods used by secondary school leaders in ensuring peace of the school community in Tanzanian secondary schools particularly Ilala municipal’s secondary schools.

1.3	The Main Objective
The main objective of this study was to assess the effectiveness of the conflict resolution methods used by secondary school leaders in Ilala Municipality.

1.4	Specific Objectives of the study 
This study seeks to archive the following specific objectives: -
i.	To explore the stakeholders’ conceptions of conflicts in a secondary school community.
ii.	To assesses the methods used by school leaders in Ilala municipality to resolve conflict in their schools 
iii.	To assess the challenges facing secondary school leaders in resolving conflicts in their schools
1.5	Research Questions
This study will be guided by the following research questions.
i.	What are the stakeholder’s conceptions of conflicts in secondary schools in Ilala municipality?
ii.	What are the methods used by school leaders in resolving conflicts in secondary schools?  
iii.	What Are the challenges associated with conflict resolution methods used by school leaders in resolving conflicts in secondary schools in Ilala Municipality?

1.6	Operational Definitions
a) Conflict: In this study, conflict refers to a form of disagreement in an establishment between two individuals or groups who have a cause to interact formally or informally.

b) Resolution: In this study, resolution refers to a process of solving problems especially those resulting from conflict.

c) Effectiveness. In this study effectiveness refers to the degree of excellence to which problems are solved especially those resulting from conflict.

d) Conflict resolution: In this study, conflict resolution refers to a more comprehensive term which implies that the deep-rooted sources of conflict are addressed and transformed, that behavior is no longer violent, attitudes are no longer hostile and the structure of conflict has been changed.
e) Conflict management: In this study, conflict management refers to the “umbrella name” of the whole discipline dealing with conflict, its causes, symptoms, dynamics and solutions.                                                                                                                                                                                             

f) Conflict resolution methods: In this study, the term conflict resolution methods refer to the techniques used to resolve conflicts.

1.7 	Significance of the Study 
This study mighty be of great significance to the management of secondary schools as it may help to know the sources of conflicts in secondary schools, different types of conflicts occurring in secondary schools and the effective methods of resolving such conflicts in a secondary school community. The study may further provide awareness on the challenges facing secondary school leaders as they resolve conflicts in their schools and help to improve the practice of conflict resolution in secondary schools.     
                                                              
The study also might improve the relationship among all the members of the school community by eliminating conflicts through the use of effective methods that might be suggested by this study. When relationship is improved at school, team working spirit presides and better performance of both students and teachers presides too. This study may also contribute to the existing body of knowledge on conflict resolution in secondary schools.

Application of the suggested methods of conflict resolution in this study may also help to increase the student’s better performance in their studies by reducing the rate of conflict occurrence in schools. The study may further lead to an award of masters of educational administration, planning and policy studies (Med Apps) of the Open University of Tanzania.

1.8	 Delimitation of the study
This study focused on the effectiveness of conflict resolution methods used by secondary school leaders in Ilala Municipality. The stake holders conceptions of conflicts in secondary schools were examined, the methods used by school leaders to resolve conflicts, the challenges they face in the course of resolving conflicts and the effective methods of conflict resolution in schools were suggested. The study involved 05 Secondary schools from 05 different wards in Ilala municipality and 05 offices of the Ward education Officers in Ilala Municipality. Data collection was done through questionnaires, interviews, documentary reviews and observation. The study employed both quantitative and qualitative approaches.

The study was guided by Hoy and Miskel, (1991) model. Hoy and Miskel model was adopted and modified to suit this study. Hoy and Miskel (1991) presented an integrated model of organizational effectiveness which identifies its constructs as adaptation, goal attainment, integration and latency. These factors constitute organizational effectiveness. The model presents adaptation as one that is concerned with the systems needed to control its environment. 

Heads of schools are therefore expected to accommodate the basic demands of the environment and its people by trying to transform the external situation and by changing their internal programs to meet new conditions in order to solve conflicts in their schools. Adaptation therefore is considered as the ability of professional educators and other decision makers to sense forces of change and initiate new policies for the emergent conflicts. Decision makers who are in this case school leaders are expected to produce good performance, avoid declines and adapt to changes. The model considers conflict as both internal and external.  
               
1.9 	Limitation of the study
Limitation of the study refers to hindrances or anticipated constraints or potential weakness of the study imposed by the methodology of the study. It considers the weaknesses or shortcomings of the research methodology and potential sources of bias Oso and Onen (2008). In this study, some limitations came from study samples which included secondary school teachers and students. The study sometimes collided with school time tables whereby teachers and students who were part of this study’s sample were attending other school official activities. In such situations, the researcher had to schedule research activities on the other day. 








This chapter provides theoretical literature review, empirical literatures and the knowledge gap.

2.2.1	The concept of conflict and conflict Resolution theories
a) Maslow’s hierarchy of needs theory.
The Maslow’s (1954) hierarchy of needs theory indicates the sources of conflict and how conflict can best be resolved. Although the theory is criticized for being individualistic, it has provided a light on the sources of conflict and the mechanisms which should not be neglected in resolving conflict. Maslow summarized human needs in three categories; Self fulfillment needs Psychological needs and Basic needs. He maintained that conflict arises when these needs are denied or not met especially basic needs which include security, safety, food, water, warmth and rest.  Maslow (1943) initially stated that individuals must satisfy lower level deficit needs before progressing on to meet higher level growth needs. However, he later clarified that satisfaction of a needs is not an “all-or-none” phenomenon, admitting that his earlier statements may have given “the false impression that a need must be satisfied 100 percent before the next need emerges” (1987, p. 69).

In most secondary schools conflict arise due to problems indicated in the Maslow’s hierarchy of needs like poor working environments and insufficient salaries which cannot provide basic needs sufficiently. Therefore, effectiveness of any conflict resolution method depends on how much human needs are met and school leaders are expected to ensure the basic needs which are in their ability are provided to teachers as a method of preventing conflict or resolving conflict in their schools.                                                                                                                

Figure 2. 1: Maslow’s hierarchy of needs theory
Source: Documentary review.                                           
b) Carl Max theory of conflict. 
Karl max (1818- 1883) is one of the founders of conflict theory. Maxis theory of conflict associates conflict with economic sources. He argued that in all stratified societies there are two major social groups; the ruling and subject class and the relationship between these groups is exploitative where the ruling class exploits the subject class and a conflict of interest is an ultimate result. Max maintained that the united social structures are created through conflict or people with differing interests and resources.

This is true in many secondary schools in Tanzania where the competition for scarce resources in schools creates many types of conflict. Teachers for example enter in conflict frequently with their school leaders on the selection of who should attend a well-paying seminar or extra program and why. Although Carl Max is criticized for concentrating on the class conflict ignoring other sources of conflict, his theory has provided a light on the contribution of class relationship to conflict or conflict resolution. 

In this study, school leaders who are responsible to resolve the day to day conflicts in their schools are expected to avoid exploiting their subjects and maintain justice in their schools as a method of preventing conflicts or resolving conflict. By observing justice and avoiding exploitation, both the ruling class which in this case means the school leaders and the subject class which means teachers, students and non-teaching staff will live peacefully and harmoniously.                                                                                                                                                                                                                                                             
                    
2.4 	Conflict Resolution methods in Schools (School Leaders practices in resolving conflict)                                                                                                                                            
Robbins (1974) identified eight techniques in conflict resolution as; Problem solving, Super ordinate goals, avoidance, smoothing, compromise, authoritative command Altering human variable and altering structural variables. Similarly, Kilmann (1970), identified five techniques of dealing with conflicts as; Competitive, Collaborative, Compromising, Accommodating and Avoiding. In many schools these methods which are considered best in resolving conflict are not applied and persistence of conflicts in schools is an ultimate result.

Meyer (1994) acknowledges effective communication as the best method of conflict resolution because it would make the group aware of the kind of communication which could lead to problem solving. Therefore, the effectiveness of these methods largely depends on the nature of conflict and how they are applied by school leaders to resolve conflict. Some studies have also indicated the presence of poor or ineffective methods used to resolve conflict in schools. Mosha (1994), Haki Elimu (2002), maintain that conflicts in schools are either not understood or not managed properly. This means that school leaders have either little knowledge on the conflict resolution methods in their schools or use the outdated methods in resolving conflict. 
Furthermore Galabawa (2001), Haki Elimu (2002) and Mosha (1994) add that the management of conflict in public secondary schools in Tanzania is paradoxical. Ignace (2014) found that Heads of schools had little knowledge and skills on how to manage conflict and that dictatorial technique that they used to manage conflicts was the main cause of conflicts in their schools. This again indicates a problem in the methods used by heads of secondary schools in resolving conflicts in their schools. Okotoni (2003) found that school administration had been adversely affected by lack of knowledge of conflict management as most administrators handled conflict by trial and error approach because there were no specific procedures and methods of managing conflict. Again, Mosha (1996) found that the increasing crisis in schools was a true picture that the heads of these institutions fell short of crisis managing strategies. Nebgen(1978) found that secondary schools in USA were using avoidance, force, a third party and rational approaches to conflict resolution (persuasion, compromising and confrontation) but the effectiveness of these methods varied depending on the nature of conflict. Toss (1990), found that conflicts can be minimized in Tanzanian secondary schools if school heads understand the major phases of conflict management and a post conflict phases. This means that school leaders have to make a diagnosis of conflict in both pre and post conflict phases so as to understand the dynamics of conflict. Therefore, in consideration of the magnitude of this problem of conflicts in secondary schools its effects, persistence and challenges in resolving, there is a need to continuously assess the effectiveness of conflict resolution methods used by school leaders an endeavor to which this study is committed. 

2.4.1 	Types of conflict in schools     
Rahim (1986), identifies 3 types of conflict which occur in various institutions as;            
a) Intrapersonal conflict.                                                                                                                                                                         
This type of conflict occurs within an individual and emerges as a result of a conflicting role taken by an individual. It is usually caused by poor time management, poor person environment fit, underestimation or overestimation of skills or lack of confiden04ce. This type of conflict occurs in secondary schools where teachers face intrapersonal conflict or individual conflicts due to various problems like poor working environment, unsatisfactory, compensation or lack of confidence. This study assessed how school leaders respond to these conflicts and the methods that they employ in resolving conflicts.   
                                                
b) Interpersonal conflict                                                                                                                                      
This type of conflict involves two or more individuals.Kinard (1998), associates this type of conflict with a competition for limited resources in organizations. In a school setting, this can be a conflict between a teacher and another teacher or a teacher versus a head of school or between a teacher and student.                                                     
c) Inter group conflict                                                                                                                                               
These are differences and clashes between groups, departments or divisions within an organization (Hellriegel and Slocum 1982). In the school context, this is in most cases a conflict between school management and teachers or students. Miner (1985), points out that sharp competition between groups with differing objectives and goals is one of the causes of this conflict.

2.4.2	Causes of conflict in schools  
Mosha, (1994) asserts that attempts to redesign a school organizational culture in the way that will adopt to the changes within and in the external environment or effectively archive the goals sometimes result into conflicts. Furthermore, Benard Oladosu and Ashimi Rashidat (2014) associate the source of conflicts in institutions with structural and personal factors which are: Specialization, Competition for common resources, Goal differences, Interdependence, Authority relationships, Roles and Expectations and Jurisdictional ambiguities.

Terry (1983) identified 5 causes of conflicts in institutions, which include schools as: Communication barriers, Task interdependence, Status problems, competition for resources, and individual traits.  Medina et al (2005) summarized causes of conflict as; Perceived diminution of Line authority (Staff members are not given sufficient authority), Social and physical differences, Line dependence on staff knowledge, and Different Loyalties. Generally, the causes of conflict differ from institution to institution, from managerial techniques to managerial techniques as well as time to time. 
                                                                                                                                                                                                                                   
2.4.3 	Challenges facing school leaders in resolving conflicts  
One of the challenges facing heads of schools in resolving conflicts is to identify the problems endemic in their schools (Msila 2011). He contends that the workload of school heads is becoming unmanageable and as a result many school heads become unable to manage conflict in their schools.      
                                                                                   
Another challenge facing school leaders in resolving conflicts is the knowledge of proper methods of resolving conflicts. Ken Ramani and Liu Zhimin (2010) found that conflicts usually arise due to application of closed systems of governance. This study therefore aimed to assess the effectiveness of conflict resolution methods used by secondary school leaders and suggest the effective and viable methods in addressing conflicts in secondary schools.

Mosha (1994) presents another challenge that school leaders face as they resolve conflicts in their schools. He asserts that, attempts to redesign a school organizational culture in the way that will adopt to the changes within and in the external environment or to effectively archive the goals sometimes result into conflicts. This means that changing organizational culture for organizational effectiveness faces many challenges. For example, teachers in a school will not feel well when reporting time to work is changed from the experienced time to a more earl time.
2.5	Empirical Studies (Literatures)
This part of empirical literature review traced conflicts in schools, their sources, and impacts and how they have been addressed across continents. Neely (2005) conducted a study on the “Special Education conflict management at the school building level” in Virginia, America. The study’s main objective was “to address the special education conflict between school personnel and Parents of children with disabilities and understand how better these conflicts might be managed more successfully. By using a multi-vocal synthesis to collect and analyze data. Basing on the findings, the study concluded that the source of conflict between school personnel and parents of children with disabilities was the long-lasted denial of education to children with disabilities while the school personnel were not partnering with parents. This indicates the use of improper conflict resolution methods used by school leaders, a practice that this study is committed to assess in order to suggest the best practice.

While Neely’s (2005) study focused on the school personnel conflict with parents of children with disabilities, this study will cover all types of conflicts that occur in a school community to fill the knowledge gap that Hellen Neely couldn’t address. Furthermore, while Neely’s study used a multi-vocal synthesis methods a method whose purpose is not to develop conclusions but to illustrate perspectives of those individuals engaged in the phenomena of the study (Ogawa and Mallen, 1991), this study will employ a case study design where by a sampled area will be studied deeply and conclusions will be drawn on the “effectiveness of conflict resolution methods used by school leaders. 
Msila (2012), made a study on Conflict management and school leadership. The study included eight school principals from four primary and four secondary schools in the Gauteng province, South Africa. The objectives of the study included: To investigate the skills that school principals need to be able to deal with conflict in their schools, exploring how school principals build positive strategies to deal with conflict, to investigate how school principals can introduce and sustain an effective school culture and climate that enhances school growth despite conflicts, to see whether the ideas of building teams in schools is ideal for dealing with conflicts effectively. By using a qualitative approach, the study found that few school principals were prepared adequately for conflict management and that they tend to misunderstand the role of conflict and maintain that it should be avoided or halted. The study concluded by recommending the need to empower school principals with conflict management training before they assume their leadership positions.

While Msila (2012) used a qualitative approach to assess conflict management and school leadership, this study will employ both quantitative and qualitative approaches to assess the effectiveness of conflict resolution methods used by secondary school leaders. Msila (2012) focused on the skills that school leaders should have for them to be able to deal with conflict in their schools while this study assesses the whole practice of conflict resolution in secondary schools and examines whether it is the best practice or there is a need to practice the best methods of conflict resolution in schools.

A similar study was made by Sompa (2015) on “Management strategies of interpersonal conflict between teachers and head teachers in selected secondary school of Lusaka province”. The study’s main objective was to establish causes, effects and what interpersonal management strategies were being used to manage interpersonal conflict between teachers and Head teachers. By using a survey design in data collection, the study found that incompetence of the head teachers and use of ineffective conflict management strategies like dialogue and scolding at the teachers as the major sources of the interpersonal conflicts. The study concluded by recommending among other things, the curriculum planners to include a course on management of conflict in secondary school teacher preparation programmes and that the head teachers should be encouraged to adopt compromising style for conflict management.

While Sompa’s (2005) study focused on the interpersonal conflict between teachers and Head teachers, this study will assess the effectiveness of methods used to resolve all types of conflicts in secondary schools and the whole practice of conflict resolution in secondary schools will be examined to see whether it is the best practice or whether there is a need for the best practice of conflict resolution in sec schools.
Another study was carried out by Iravo (2011) on the “Effect of conflict management in performance of public secondary schools in Machakos County” Kenya. Data was collected by using a semi structured questionnaire and 140 school principals were involved. By using a quantitative and qualitative approaches and a descriptive survey design, the study found that the relationship between conflict management and the performance of school organizations seems to be clear and that when the management is knowledgeable in conflict management and practices this knowledge, the schools will experience less conflicts. The study concluded by recommending conflict management systems to be integrated within the system of organizations and the integration should be at higher level of the organization hierarchy rather than a mere interconnection. Iravos study confirms that there is a need to assess the effectiveness of conflict resolution methods because of the relationship that exists between conflict management and organizational performance.

A similar study was carried by Dady (2015) on the “conflict management strategies used by Head Teachers and Teachers of Primary schools in Tanzania”. The study’s main objective was to investigate how conflicts are managed by head teachers of primary schools in Tanzania. By using a case study design, the study found that “conflict management strategies which were used by Teachers in Temeke municipality was integrating and avoiding (withdrawal) or staying away from a conflict which are only a temporal solution to conflict resolution”. Therefore, while Dady’s (2015) study focused on the conflict management strategies used by Head teachers of primary schools, this study will assess conflict resolution methods in secondary schools to see whether such methods are effective enough to ensure peace and harmony in a secondary school community.

A study by Machibula (2011) on the “conflict management in schools had its main objective as; to investigate the management of conflicts in selected secondary school in Tabora municipality. The study employed both quantitative and qualitative approches and a case study research design. It was found that, heads of schools, teachers and students were not aware of conflict resolution mechanisms in their schools and the mechanisms which were in place were not effective”. The study was concluded by recommending that local education authorities need to organize seminars and workshops on conflict management in schools. While Machibula conducted his study in 2011, this study is scheduled in 2017. A five years period is expected to bring different findings. Furthermore, Machibula’s target area was Tabora municipality while the target area of this study is Ilala Municipality. The difference in target area may also lead to different findings.

Helen Neely (2005), made a study in “Special Education conflict management at the school Building level” in Virginia America. While her focus was on the special Education conflict management, a focus of this study was secondary schools conflict resolution methods.

While Neely’s (2005) study focused on the school personnel conflict with parents of children with disabilities, this study will cover all types of conflicts that occur in a school community to fill the knowledge gap that Hellen Neely couldn’t address. Furthermore, while Neely’s study used a multi-vocal synthesis methods (a method whose purpose is not to develop conclusions but to illustrate perspectives of those individuals engaged in the phenomena of the study (Ogawa and Mallen, 1991), this study employed a case study design where by a sampled area was studied deeply and conclusions were drawn on the “effectiveness of conflict resolution methods used by school leaders. 

Sompa (2015) made a study on the management strategies of interpersonal conflict between teachers and head teachers in the selected secondary schools of Lusaka province in Zambia. While Sompa’s (2015) study focused on the interpersonal conflict management, a focus of this study was on the effectiveness of conflict (all types of conflict) resolution methods used by secondary school leaders including those which were not addressed by Sompa(2015).

In a study by Msila (2012) on Conflict management and school leadership in the Gauteng province, South Africa, the main objective of the study was to investigate the skills that school principals need to be able to deal with conflict in their schools. 

While Msila (2012) used a qualitative approach to assess conflict management and school leadership, this study employed both quantitative and qualitative approaches to assess the effectiveness of conflict resolution methods used by secondary school leaders. Msila (2012) focused on the skills that school leaders should have for them to be able to deal with conflict in their schools while this study assesses the whole practice of conflict resolution in secondary schools and examines whether it is the best practice or there is a need to practice the best methods of conflict resolution in schools, a gap that was not filled by Msila (2012).

2.6	Identification of Knowledge Gap
Many studies have been made on conflict management strategies in various institutions. A lot has also been done on the effects and persistence of conflicts in secondary schools, but a little has been done on the effectiveness of conflict resolution methods in secondary schools an endeavor to which this study was committed.  Generally, many studies made on conflict management / resolution methods were made prior to year 2017 while this study has been conducted in the year 2017. The difference in periods of the studies is likely to lead to the difference in findings.
2.7	Conceptual Framework
Yosef Jabareen (2009) defines conceptual framework as a network or “plane” of interlinked concepts that together provide a comprehensive understanding of phenomenon or phenomena. He contends that conceptual frameworks possess ontological, epistemological and methodological assumptions and each concept within a conceptual framework plays an ontological or epistemological role. This study will be guided by Hoy and Miskel, (1991) model. Hoy and Miskel model was adopted and modified to suit this study. Hoy and Miskel (1991) presented an integrated model of organizational effectiveness which identifies its constructs as adaptation, goal attainment, integration and latency. These factors constitute organizational effectiveness. 

The model presents adaptation as one that is concerned with the systems needed to control its environment. Heads of schools are therefore expected to accommodate the basic demands of the environment and its people by trying to transform the external situation and by changing their internal programs to meet new conditions in order to solve conflicts in their schools. Adaptation therefore is considered as the ability of professional educators and other decision makers to sense forces of change and initiate new policies for the emergent conflicts. Decision makers who are in this case school leaders are expected to produce good performance, avoid declines and adapt to changes. The model considers conflict as both internal and external.         

















Figure 2. 2: Conceptual Frame work of conflict management techniques
Source: Adopted and modified from Hoy and Miskel (1991; 120).

In consideration of conflict resolution techniques and their effectiveness in resolving conflicts in public secondary schools, the Hoy and Miskel (1991) model considers conflict management factors, conflict management techniques, causes of conflict, and conflict management outcomes. Conflict management technique variable constitute; Competition, Collaboration, Compromising, Accommodating and Avoiding. A variable of conflict management factors considers; effective communication channels, equal access to valued resources, enhancement of transparency, resolving causes of conflict (interests demand), recruitment and systematic education. The conflict management techniques in Hoy and Miskel (1991) are quite true in the context of Tanzanian secondary schools where communication channels play vital roles in enhancing transparency, team working spirit and reducing conflicts occurrence in secondary schools. The third variable in Hoy and Miskel (1991) model presents causes of conflicts whereby the main causes of conflicts in sec schools are considered to be; Poor leadership, Prejudice, Scarcity of resources, Poor decision making, and Unequal distribution of workload and lack of oppeness. These causes of conflict reflect those sources of conflict in secondary schools in Tanzania.                                                                          Conflict management outcomes are the last variable in Hoy and Miskel (1991) model. This variable indicates the outcomes of using conflict management techniques to resolve conflicts. These outcomes are; Harmony, Problem solving, high job performance, High academic performance, team working Spirit and high retention of teachers in schools. 






This chapter presents; area of the study, Research design, Research approach, population, sample and Sampling techniques, Data collection instruments, validity and Reliability (Data quality control), Ethical considerations and Data analysis plan. 

3.2	Research Approach
According to Creswell (2012), research approach is defined as a plan and procedure for a research that span the steps of wide assumptions to detailed methods of data collection, analysis and interpretation. This study employed a mixed method that involved both qualitative and quantitative approach. Quantitative for having accurate numbers in data analysis for the study and qualitative to ensure the data collected has meaningful information for the research. 

3.3	 Research Design
Chamwali (2007) defines research design as an arrangement of condition for collection and analysis of data in such a way that aims to combine relevance with the research purpose with economy or is a plan for doing a research. A research design is the overall plan or strategy for conducting the research Oso and Onen (2008).

A case study design was employed in this study in order to study a large area of Tanzania by using a small area (Ilala Municipality) as a representative of the larger area. A case study design refers to an intensive, descriptive and holistic analysis of a single entity or a bounded case Oso and Onen(2008).A case is a small area that is studied deeply and intensively to represent a large area. In this study, Ilala municipality has been used as a case whose 05secondary schools and 05 offices of ward education officers were intensively studied on the effectiveness of conflict resolution methods used by heads of schools. The municipality represented other municipalities in Tanzania. Chamwali (2007), contends that a case study design is used to describe a unit in detail, (when how and why questions are being imposed when the investigation has no control over events and when the focus is on contemporary phenomenon within some real life). In this study a case study design was purposively chosen because it is less expensive, helps to make an in-depth study of phenomena and can accurately represent a large area. 

3.4 	Study area
This study was conducted in Ilala Municipality. This district is one among four Districts in Dar es salaam Region. Other districts are Kinondoni municipality, Temeke municipality, Ubungo municipality, and Kigamboni municipality. The Ilala municipality was purposively chosen because it is one of the large districts in Dar es salaam region with many secondary and primary schools whereby getting an appropriate study sample was not a problem. The district has about 98 secondary schools and 221 primary schools. This study area was also chosen due to the fact that it has employed a good number of teachers, it owns big schools with many students and all these facts increase the possibility of conflicts to occur in these schools. It was therefore a thrust of this study to assess how stake holders of these schools perceive conflict their schools and how conflicts are resolved.

Figure 3. 1: A Map of the Study Area

3.5	 Population
Population is an entire group of persons who have characteristic common to the entire group Kombo and Tromp (2006).  Oso and Onen (2008) describe target population as the total number of subjects or the total environment of interest to the researcher. The target population of this study was secondary schools in Ilala municipality which included Secondary school students, Secondary school teaching staff, Heads of secondary schools and ward education officers.

3.6	Sample and Sampling techniques 
A sample is part of the target or (accessible) population that has been procedurally selected to represent it. This study secured 55 respondents and all respondents were obtained from School level and Ward level. From the Ward level, the study included; the ward Education officers (W.E.Os), while the school level included; the teaching staff, Students and heads of secondary schools.
3.6.1	Sampling techniques
In this study two types of sampling techniques were employed; Purposive and Simple random sampling techniques. Each technique was used to select different respondents for a particular reason. 

Kothari (2004) maintains that purposive sampling technique focuses on the collection of information from key informants. In this study, purposive sampling technique was used to select respondents including; Heads of secondary schools and ward education officers. These respondents were purposively chosen because they are key stake holders in the management of secondary schools.
 
Simple random Sampling technique in this study was used to select respondents like; teaching staff and students because any of these respondents can deliver the required results or possess equal chances to the study goals. Sampling techniques are hereby summarized in the box below table 3.1
 
Table 3. 1: Sampling techniques
Techniques 	Respondents sampled	Reason	Advantage
Purposive Sampling	-Heads of schools-Ward Education officers	To collect focused information   	Selects typical and useful Information  




3.7 	Data Collection Methods
Data is anything given or admitted as a fact and on which a research inference will be based Oso and Onen (2008). They argue that any research is empirical and reality referent. On the other hand, there two sets of data that were collected which are primary data and secondary data. Primary data refers to data that has been gathered or collected by the researcher during research while secondary data is the one that has been collected by other personnel (already available) (KeyDifferences (​https:​/​​/​keydifferences.com​/​difference-between-primary-and-secondary-data.html​), 2017). In this study primary data was collected mainly using questionnaires that were administered to some respondents, interviews as well as observation. Secondary data on the second hand was collected documents that were available in the library, the internet, news papers and from different reports received from some individuals. 
 
Table 3. 2: Indicates data collection instruments used, their meaning, purpose and justification
	Technique 	 Meaning 	Purpose	Justification
1	Interview	A person to personverbal communication in which one person or group asks another a questions to elicit information or opinions	To collect information that cannot be directly observed or are difficult to put down in writing.- To capture the meaning beyond the words 	To obtain information that cannot be directly observed- To obtain historical information
2	Questionnaire	A collection of items to which a respondent is expected to react in writing	To collect a lot of information over a short  period of time	- When population is literate - When population is large and time is limited
3	Observation	Using all senses to perceive and understand the experiences of interest to the researcher  	Researcher sees for him / herself what people do rather than what they say they do 	To explore topics that may be uncomfortable to informants  
4	Documentary analysis	Analyzing written materials   	Get information without interrupting the researched	Obtain unobtrusive information

3.8 	Data analysis
Data analysis entails separation of data into constituent parts or elements or an examination of data to distinguish its component parts or elements separately and in relation to the whole (Oso and Onen, 2008). Kothari (2004) defines data analysis as computation of certain measures along with searching for of relationships that exist among data group. The collected data quantified and was analyzed then tabulated using SPSS and Microsoft excel computer program. Moreover, text received from the respondents during interviews were edited using Microsoft word software.

3.9	 Validity and Reliability of instruments
In this study, measures to be used to control variance with an estimate of values of validity and reliability coefficients were justified. Conventionally, validity and reliability coefficient value acceptable in research is of at least 0.70 (Kathuri and Pals, 1993). In this study, the research instruments used were piloted to areas which are not in the study sample and they were modified to improve their validity and reliability coefficients for the study to gain at least 0.70 values which is acceptable as valid and reliable in research (Kathuri and Pals, 1993).

3.10 	Ethical Considerations









4.1 	Chapter Overview 
This chapter is about the research findings, presentation and interpretation. The findings are presented according to the research objectives. The study involved collection of perceptions from Heads of secondary schools, ward education officers, teachers and students on the effectiveness of conflict resolution methods used by secondary school leaders. 

The researcher asked different questions and were answered by the respondents and the data were analyzed and produced different findings that are according to objectives. The research objectives guiding this research included the following. To explore the stakeholders conceptions on conflicts in a secondary school community, to assesses the methods used by school leaders in conflict resolution, To assess the challenges associated with conflict resolution in schools in Ilala Municipality To assess the effectiveness of conflict resolution methods used by school leaders in ensuring peace of the school community as well as ; Suggesting the viable and appropriate methods of conflict resolution in secondary schools.

4.2	Stakeholders conception on conflict in secondary schools 
One of the specific objectives of this research was to study the conception on the main cause of conflict in a secondary school community. First of all, the researcher wanted to know the definition of the concept conflict from respondents. The results show that the majority of the respondents from teachers and students that is 18 teachers out of 25 teachers (60%) and 04 Heads of schools out of 05 Heads of schools as well as 04 ward education officers out of 05 ward education officers that is ( 80%) of both heads of schools and ward education officers defined conflict as opposing ideas, interests and believes, 10 ( 33.3%) of the respondents who are teachers and students defined conflict as a fight between two parties, and the rest 2 ( 6.7%) of students and teachers as well as 1 ( 20%) of both head of schools and ward education officers defined conflict as inability of management to solve problems. See table 4.1.

Table 4. 1: Definition of the concept conflict
		Teachers and Students	Head of schools	Ward Education officers 
		Frequency	Percent 	Frequency 	Percent 	Frequency 	Percent 
Valid	Fight between two parties	10	33.3	0	0.0	0	0.0
	Inability of management to solve problems	2	6.7	1	20.0	1	20.0
	Opposing ideas, interests and believes	18	60.0	4	80.0	4	80.0
	Total	30	100.0	5	100.0	5	100.0
Source: Field Data 2017

The findings show that the majority of the respondents are aware on the concept of the term conflict that it is opposing ideas, interests and believes.

4.2 	Respondents Views about Conflicts 
The researcher was also interested on the views of the respondents on conflict. The results  as presented in table 2 show that 12 ( 40%) of teachers and students, 3 ( 60%) of heads of schools, and 4 ( 80%) of the ward education officers viewed conflict as a negative, bad and unworthy happening which must be suppressed by all means, 11 ( 36.7%) of the teachers and students, 2 ( 40%) of the head of schools as well as 1 (20%) of the respondents  viewed conflict as positive, inevitable and agent of change which must be managed effectively for development while 7 ( 23.3%) of the teachers and students viewed conflict as an indicator of failure in any organization.

Table 4. 2: Indicates Respondents Views on Conflict
		Teachers and Students	Head of School	Ward Education officers 
		Frequency	Percent 	Frequency 	Percent 	Frequency 	Percent 
Valid	Negative, bad and unworthy happening which must be suppressed by all means	12	40.0	3	60.0	4	80.0
	positive, inevitable and agent of change which must be managed effectively for development	11	36.7	2	40.0	1	20.0
	Indicator of failure in any organization	7	23.3	0	0.0	0	0.0
	Total	30	100.0	5	100.0	5	100.0
Source: Field Data, 2017

The findings in table 2 imply that the majority of the respondents view conflict as negative, bad and unworthy happening which must be suppressed by all means. It shows that the majority of the respondents do not have adequate knowledge on conflict. Having such a wrong view of conflict, shows that even the correct methods of conflict resolution are not well known and practiced. 
 4.3	 Presence of Incidences of conflicts in Schools
 The researcher was also interested to understand the presence  or absence of conflict incidences in secondary schools and found that the majority of the respondents  who are teachers and students 19 (63.3%),  4 (80%) of the respondents who are heads of schools and 3 ( 60%) of the respondents who are ward officers said there were no conflict in their schools and the rest 7 (23.3%) of teachers and respondents, 1 (20%) of heads of schools and 2( 40%) of the ward education officers said Yes there were conflicts in their schools. The findings also show that 4 (13.3%) of the teachers and students were not sure whether their schools had conflicts or no as presented in table 4.3.

Table 4. 3: Presence of   incidences of conflict in secondary schools
Valid	Responses 	Teachers and Students	Head of schools	Ward Education officers 





Source: Field Data 2017

The findings shown in table 4.3 show that the majority of the respondents exhibited the fact that there is limited knowledge of conflicts in secondary schools because the respondents denied the presence of conflicts in their schools while Conflict is inevitable in the school environment where there is a lot of different ideas and different interests as well as different behaviors and backgrounds. It seems the respondent views are that conflict is something bad, indicating poor management and failure of the organizations. Such a wrong conception is a sign that there is a problem of lack of understanding of the concept conflict and its resolution methods.

4.4	Sources of Conflict in secondary schools
The researcher asked the respondents to mention possible sources of conflicts in schools and the results in table 4.4 show that 12 ( 40 %) of the teachers and students, 1 ( 20%) of the respondents who are head of schools and ward officers mentioned poor living condition, 11 ( 36.7%) of the teachers and students mentioned poor leadership, 7 ( 23.3 %) of the respondents  mentioned poor knowledge of head of school on the best methods of conflict resolution, 1 ( 20%) of the respondents  who are heads of schools and ward education officers mentioned poor support from the district and the rest 3 ( 60%) of the respondents who are head of schools and ward education officers mentioned varied nature of teachers and students behaviors. The findings are summarized in table 4.4 

Table 4. 4: Sources of Conflict in secondary schools
		Teachers and Students	Heads of Schools	Ward Education officers 
		Frequency	Percent 	Frequency 	Percent 	Frequency 	Percent 
Valid	poor living condition	12	40.0	1	20.0	1	20.0
	poor  leadership	11	36.7	0	0.0	0	0.0
	poor knowledge of the head of school on the best methods of conflict resolution	7	23.3	0	0.0	0	0.0
	poor support from the district	0	0.0	1	20.0	1	20.0
	Varied nature of teachers and students behavior	0	0.0	3	60.0	3	60.0
	Total	30	100.0	5	100.0	5	100.0
Source: Field Data 2017
Poor living condition is one of the sources of conflict mentioned by respondents and this source is resulting from poor working conditions of the teachers, low remunerations, poor salaries which result into inadequate food, shelter and clothes. This results in to a competition for scarce resources at school and ultimately intensifies conflicts in the school community.

Poor leadership of the school is one of the sources of conflicts mentioned by the respondents. Most of the school leaders use top down approach in decision making as opposed to bottom up approaches hence the majority of the decisions are influenced from the top school management such as head of school, second mistress/ masters, academic masters and the school administration who are safeguarding their interest therefore the top leaders make decisions and the rest of teachers and students implement the decisions and this becomes a great source of the conflicts as the interests of the top leaders are sometimes antagonistic with the interests of the subordinates in the school staff.

Poor knowledge of the head of schools is also a source of conflict mentioned by respondents. The head of schools poor knowledge on conflict sources and resolution is apparent and is shown in table 2 that the heads of schools view conflict as something wrong, bad, unworthy which needs to be suppressed by all means while the good view is that conflict is inevitable, positive and agent of change which must be managed effectively for development. This wrong conception of the concept conflict makes most Heads of schools use much force, resources and energy to suppress conflicts which would otherwise be managed properly for development.    
Poor support from the district is mentioned to be one of the sources of conflict in schools. The district is ideally supposed to provide support like important school facilities, equipment, and financial resources and human resources but the actual situation is that the district resources coming to schools at the ward level inadequate hence the teachers are dissatisfied with the working conditions hence conflict is inevitable.

Varied nature of teachers and students behavior is one of the main sources of conflict in school. Teachers are coming from different backgrounds and behavior therefore they can differ in the way of thinking, in the way they define things, grouping things in different ways and give the proper names hence they differ in terms of ideas and interests and that is why conflicts exist.

4.5	 The methods used by school leaders in conflict resolution and the challenges associated with conflict resolution in schools in Ilala Municipality.
4.6	 Best Conflict Resolution Methods 
The researcher asked the respondents to mention the best methods to be used in conflict resolution and the findings in table 5 show that the majority of the teachers and students that is 30 ( 100%) and 3 ( 60%) of the ward education officers mentioned avoiding that is letting the problem end itself with time,  4 ( 80%)  of the respondents who are heads of schools and 1 ( 20%) of the ward education officers mentioned forcing that is using position power to resolve conflicts,  while  1( 20%) of the respondents who are ward education officers mentioned collaboration method that is helping the conflicting parties to reach mutual agreement. See table 5

Table 4. 5: Knowledge on the best Conflict Resolution Methods
Valid	Responses 	Teachers and Students	Heads of Schools	Ward Education officers 
		Frequency	Percent 	Frequency 	Percent 	Frequency 	Percent 
	Avoiding (letting the problem end itself with time)	30	100.0	1	20.0	3	60.0
	Forcing (using position power to resolve conflicts)	0	0.0	4	80.0	1	20.0
	collaboration (helping the conflicting parties to reach a mutual agreement)	0	0.0	0	0.0	1	20.0
	Total	30	100.0	5	100.0	5	100.0
Source: Field Data 2017

The findings show that only one ward education officer mentioned collaboration method as the best method to resolve conflict the majority of the respondents mentioned avoiding and forcing as the best method of conflict resolution. This shows that there is a problem of knowledge of correct conflict resolution methods. Avoiding which has been mentioned by some respondents as a method of conflict resolution, is not a correct and permanent method of resolving conflict but serves only temporal purposes.
4.7	 Methods used by the Heads of School to solve conflict 
The study sought also to assess the methods used by heads of secondary schools to resolve conflicts in their schools (the practice of conflict resolution in schools). The findings show that  15(50%) of the respondents  who are teachers and students, 1 (20%) of the heads of school and 3 (60%) of the respondents who are ward education officers, mentioned avoiding and let the problem end by itself whereas 9 (30%) of the teachers and students, 4 (80%) of the head of schools and 1 (20%) of ward education officers mentioned forcing that is using position power to resolve conflict, 6 (20%) of the  teachers and students as well as 1 (20%) of ward education officers mentioned collaboration as the method used by the head teachers to resolve conflicts.  The findings are presented in table 6.

Table 4. 6: Indicates 	methods used by Heads of Schools to solve conflicts
Valid	Responses 	Teachers and Students	Heads of School	Ward Education officers 
		Frequency	Percent 	Frequency 	Percent 	Frequency 	Percent 
	Avoiding (letting the problem end with itself with time)	15	50.0	1	20.0	3	60.0
	Forcing (using position power to resolve conflicts)	9	30.0	4	80.0	1	20.0
	collaboration (helping the conflict parties to reach mutual agreement)	6	20.0	0	0.0	1	20.0
	Total	30	100.0	5	100.0	5	100.0
Source: Field Data 2017

The findings imply that the majority of the school management use avoiding and forcing as best method for conflict resolution in their schools. The findings show that there is inadequate knowledge about conflicts. Avoiding the conflict and leave it unsolved ends up with the misunderstanding and poor flow of the information in the school between different parties and ultimately stagnate the effectiveness of provision of academic services including failing to accomplish some of the duties assigned to teachers including extra- activities. 

4.8	Challenges that Heads of Schools face in resolving Conflicts 
One of the research objectives of this study was to assess the challenges which head of schools face in resolving conflicts. The findings show that 14 ( 46.7%) of the teachers and students, 4 ( 80%) of the heads of schools and 1 ( 20%) of the ward education officers said that one  of the challenge is when one of the conflicting parties does not agree with how the conflict is settled, 1 ( 3.3%) of the teachers and students, 1 ( 20%) of the head of schools and 1 (20%) of the  ward education officers said one of the challenges is that the conflicts in schools seem to overwhelm the heads of schools, 15 ( 50%) of the teachers and the students, and 3 ( 60%) 0f the ward education officers mentioned the challenge being lack of cooperation from team members in the school community. See table4.7.

Table 4. 7: Challenges Facing Heads of schools in Resolving Conflicts
Valid	Responses 	Teachers and Students	Head of schools	Ward Education officers 
		Frequency	Percent 	Frequency 	Percent 	Frequency 	Percent 
	one of the conflicting parties does not agree with how the conflicts is settled	14	46.7	4	80.0	1	20.0
	conflicts at school seem to overwhelm the head of the school	1	3.3	1	20.0	1	20.0




The findings in table 4.7 imply that the major challenges mentioned include failure of one of the conflict parties to agree with how the conflict is being settled; conflicts seem to overwhelm the heads of schools and lack of cooperation in the school community. The conflict resolutions methods used in school is forcing and avoiding. These methods make the conflicts persist and intensified as the conflicts remain unsolved, misunderstandings keep on manifesting with a lot of strikes, disobedience to the school authorities, failure to attain the assigned activities on time, breakdown of the communication flow among teachers and school administration, teachers against other teachers as well as teachers against students.

The findings further indicate that conflicts seem to overwhelm the heads of schools as they don’t have adequate knowledge on the best methods of conflict resolution and apply  wrong methods and approaches of conflict resolution. It is therefore very clear from the researcher’s observation that the methods of conflict resolution are unknown to the school leaders and that is why conflicts persist and overwhelm the school leaders. The persistence of the misunderstandings and opposing ideas and interests among parties in the school increase the proneness to failure to resolve 
Conflicts prompted by lack of cooperation that ends up with lack of collective motives to solve conflicts and lack of consensus. 

4.9	Lack of Knowledge on Conflict Resolution as a Challenges Facing Heads of Schools in Resolving Conflicts in Schools  
The study sought to assess the challenges that heads of schools face as they resolve conflict in their schools, so, respondents were asked whether they accept the conception that lack of knowledge on conflict resolution is one of the challenges facing the heads of schools in resolving conflicts in schools. The response shows that 15 ( 50%) of teachers and students, 4 ( 80%) of the head of schools and 3 ( 60%) of the ward education officers said Yes, lack of knowledge on conflict resolution is a problem that heads of schools face while 6 ( 20%) of the respondents who are teachers and students, 1( 20%) of the head of schools and ward education officers said No lack of knowledge on conflict resolution is not one of the challenges facing heads of schools. Only 9 (30%) of the students and teachers said probably. The findings are presented in table 4.8

Table 4. 8: Lack of Knowledge on Conflict Resolution as a challenge facing Heads of Schools in Resolving Conflicts in Schools
Valid	Responses 	Teachers and Students	Head of Schools	Ward Education officers 





Source: Field Data 2017
The findings imply that lack of knowledge on correct conflict resolution methods is one of the challenges that heads of schools face as they resolve conflicts in their schools. This fact has been verified by majority of the respondents who answered (Yes) to the question that wanted to know whether lack of conflict resolution knowledge is a challenge that heads of schools face as they resolve conflicts.

This reality further implies that conflicts in secondary schools are not resolved properly and effectively because the heads of schools that are responsible to resolve the day to day conflicts in their schools face a challenge of lacking proper and correct knowledge on conflict resolution methods. This leads to persistence of conflicts in secondary schools, lack of peace and harmony in a secondary school community and poor communication in schools.

4.10	Inclusion of Conflict Resolution Knowledge in Teaching Curriculum as a Method of Conflict Resolution 
The researcher wanted to know if the respondents agree on the suggestion given by various scholar’s to include conflict resolution knowledge in the teaching curriculum as a method of resolving conflicts effectively. The researcher found that 15 (50%) of teachers and students, 4 (80%) of the respondents who are heads of schools and 4 (80%) of the respondents, said Yes there is a need to include conflict resolution knowledge in the teaching curriculum of schools as a method of resolving conflicts in schools. 6 (20%) of teachers and students, 1 (20%) of heads of schools, 1 (20%) of the respondents who are ward education officers said No there is no need to include conflict resolution knowledge in the teaching curriculum. Only 09(30%) of teachers and students said probably. Table 4.9 presents the data briefly. 

Table 4. 9: Scholars Suggestion to Include Conflict Resolution Knowledge in the Teaching Curriculum as a Method of Resolving Conflicts Effectively
Valid	Responses 	Teachers and Students	Head of Schools	Ward Education officers 






Source: Field Data 2017

The findings imply that respondents agree on the inclusion of conflict resolution knowledge in the curriculum as a sustainable way to make sure that adequate knowledge about conflict resolution, perspectives and best methods used in solving conflicts are imparted in the minds of future school leaders. This will help to gloom good school leaders with enough knowledge to face conflicts in schools by using effective methods to resolve conflicts in schools.

4.11 	An Assessment on the Effectiveness of Conflict Resolution Methods Used by School Leaders in Ensuring Peace of the School Community
One of the researcher’s objectives was to assess the effectiveness of conflict resolution methods used by school leaders in ensuring peace of the school community. The researcher asked the respondents to mention the best methods to be used in conflict resolution and the findings in table 5 show that the majority of the teachers and students that is 30 ( 100%) and 3 ( 60%) of the ward education officers mentioned avoiding that is letting the problem end itself with time,  4 ( 80%)  of the respondents who are heads of schools and 1 ( 20%) of the ward education officers mentioned forcing that is using position power to resolve conflicts,  while  1( 20%) of the respondents who are ward education officers mentioned collaboration method that is helping the conflicting parties to reach mutual agreement. From these findings it is clear that the methods used by heads of schools to resolve conflicts in their schools are not effective because, Avoiding and Forcing which have been said by majority of the respondents as methods that heads of schools use to resolve conflicts, are not the effective methods. They only resolve conflicts on temporal bases. 

Furthermore, respondents were asked to give challenges that heads of schools face as they resolve conflicts. Majority of the respondents said lack of knowledge on conflicts is one of the challenges that heads of schools face as they resolve conflicts. The response shows that 15 (50%) of teachers and students, 4 (80%) of the head of schools and 3 (60%) of the ward education officers said Yes, lack of knowledge on conflict resolution is a problem that heads of schools face. This again implies presence of a problem in the conflict resolution methods because school leaders who are expected to solve the day to day conflicts in schools lack knowledge on conflict resolution.

The researcher also sought to understand whether the school resources like infrastructures are enough because their scarcity can cause a competition for them and ultimately a conflict. The researcher wanted also to know presence or absence of behaviors supportive to peace or conflict in schools and asked the respondents to rate the degree of presence or absence of school meetings in likert scale of 1= very good, 2= good 3= average and 4=poor. The infrastructures and behaviours assessed are presented in table 10.

Table 4. 10: School Meetings, Infrastructures and Behaviors Supportive to Peace or Conflict
Statements 		Extent 
	 	Very good 	Good 	Average	Poor 
School council meetings	Frequency Percent 	 00	120	120	360
School Baraza 	Frequency Percent 	00	120	240	240
School management meetings	Frequency Percent 	00	240	120	240
School workers council meeting 	Frequency Percent 	00	120	360	120
Head of school office 	Frequency Percent 	00	360	120	120
Second/ headmasters or mistress office 	Frequency Percent 	00	360	120	120
Academic masters officer 	Frequency Percent 	00	360	120	120
Disciplines masters office	Frequency Percent 	00	360	120	120
Notice board 	Frequency Percent 	00	120	240	2 40
Suggestion box 	Frequency Percent 	00	00	120	480
Assertiveness 	Frequency Percent 	00	00	120	480
Passiveness 	Frequency Percent 	00	00	120	480
Time management 	Frequency Percent	120	360	120	00
Arrogance 	Frequency Percent	00	00	120	480
Meeting schedule 	Frequency Percent	240	120	120	120
Books available 	Frequency Percent	240	120	120	120
Desks available 	Frequency Percent	240	120	120	120
Library equipment 	Frequency Percent	00	240	240	120
Teaching Aids 	Frequency Percent	240	120	120	120
Source: Field Data 2017

In table 10, the findings imply that conflicts in the schools are prevailing as the resources necessary for conflict resolution are inadequately supplied for instance it is shown that 3 (60%) of the head of schools gave poor rating to the school council meetings. 2 (40%) of the respondents rated poor on the presence of the notice board in the school. Furthermore the majority 4 ( 80%) of the respondents rated poor on the presence of the suggestion box in the school that means there is nowhere school communities are allowed to give their opinions, their suggestions and critiques to the school administration imply that the state of peace is at the declining stage in the school. School Baraza is one of the infrastructures for solving conflicts in the school community but respondents that is 2 (40%) have rated it poor and some of the respondents 2 ( 40%) also rated average this signifies that the platform is not used effectively to solve conflicts and keep the school situation at a peaceful condition 

With regards to the behaviors supportive for peace or conflict such as assertiveness, arrogance and passiveness, the findings show that the majority of the respondents that is 2 (40%) rated these behaviors (arrogance and passiveness) as present at high degree that means they are not supportive for conflict management or peace maintenance. The findings imply that conflict situation is continuous in secondary schools as the resources are not effectively used to keep the school environment at a peaceful situation. In this situation the denial of the existence of conflict situations cannot be validated as the school environment seems to fuel conflicts.

4.12 	Presence or Absence of the Resources Supporting Different Decision Making Processes in Secondary Schools.
The researcher was also interested to understand the presence of resources that support decision making processes in secondary schools. the findings are presented in table 4.11.

Table 4. 11: Resources Supporting Different Decision Making Processes in Secondary Schools
Statement 	 	Adequate  	Inadequate 	Not available  
Minutes of the school Baraza 	Frequency Percent 	 00	480	120
School council meeting minutes	Frequency Percent 	00	5100	00
Minutes of the school management meetings	Frequency Percent 	120	360	120
Minutes of class  meeting 	Frequency Percent 	120	120	360
School calendars	Frequency Percent 	120	360	120
Attendance registers 	Frequency Percent 	00	240	360
Minutes of the  departmental meetings 	Frequency Percent 	120	360	120
Visitors books 	Frequency Percent 	220	360	120
Standing orders 	Frequency Percent 	00	120	240
Announcements board 	Frequency Percent 	240	240	120
Self-reliance meeting 	Frequency Percent 	00	120	480
Financial receipt books 	Frequency Percent 	360	240	000
Source: Field data 2017

The findings show that there the majority of the respondents that is 4 (80%) said there is inadequate minutes for the school baraza, that means the important school meetings like the school baraza which would reduce the chances of conflict to occur in schools are not done and if they are done, not officially that is why minutes were not found, that means agreements on various issues in schools are not documented which signifies a weakness in resolving conflicts in schools. 

The findings further found that the majority of the respondents that is 5 (100%) of the respondents rated the minutes of the school council meeting as inadequate. This also signifies the presence of conflict in the school community because one of the best way in which opposing ideas and interests are declared and resolved is through the school council meetings.






SUMMARY, CONCLUSION AND RECOMMENDATIONS

5.1	Chapter Overview 
This chapter is about the summary of the findings, conclusions based on specific objectives and recommendations. This research had four specific objectives which are to explore the stakeholders’ conceptions on conflicts in a secondary school community, to assesses the methods used by school leaders in conflict resolution, to assess the challenges associated with conflict resolution in schools in Ilala Municipality and to assess the effectiveness of conflict resolution methods used by school leaders in ensuring peace of the school community.

5.2	Summary of the Findings 
One of the specific objectives of this research was to study the conception of conflict in secondary schools.  The findings show that regarding the definition of the concept conflict, the  results  of data analysis show that the majority of the respondents from teachers and students that is 18 (60%) and 4 ( 80%) of both heads of schools and ward education officers defined conflict as opposing ideas, interests and believes, 10 ( 33.3%) of the respondents who are teachers and students defined conflict as a fight between two parties, and the rest 2 ( 6.7%) of students and teachers as well as 1 ( 20%) of both heads of schools and ward education officers defined conflict as inability of management to solve problems. The findings on the definition of the term conflict indicates that majority of the respondents are aware of the correct definition of conflict. The researcher was also interested to understand the views of the respondents on conflict. The results as presented in table 2 show that 12 (40%) of teachers and students, 3 (60%) of head of schools, and 4 (80%) of the ward education officers viewed conflict as positive, inevitable and agent of change which must be managed properly for development. The majority of the respondents  who are teachers and students 19 (63.3%),  4 ( 80%) of the respondents who are head of schools and 3 ( 60%) of the respondents who are ward officers viewed conflict as a negative, bad and unworthy happening which must be suppressed by all means.

The findings shown in table 3 shows that the majority of the respondents based on the fact that they have limited knowledge of conflicts, deny the inevitability of conflicts in schools by considering conflict as negative, unworthy happening and bad which must be suppressed by all means. Conflict is inevitable in the school environment where there is a lot of different ideas and different interests as well as different behaviors and backgrounds but the respondents views is that conflict is something bad, indicating poor management and failure of the organizations. Such a wrong conception is the sign that there is a problem of lack of understanding about conflict which leads to improper methods of resolving conflicts in schools. 

Regarding the source of conflict,  the findings show that  12 ( 40%)  of teachers and students, 1 ( 20%)of the respondents who are heads of schools and ward education officers mentioned poor living condition, 11 ( 36.7%) of the teachers and students mentioned poor leadership, 7 ( 23.3%) of the teachers and students mentioned poor knowledge of the head of schools on the best methods of conflict resolution, 1 ( 20%) of the respondents  who are head of schools and ward education officers mentioned poor support from the district and the rest 3 ( 60%) of the respondents who are head of schools and ward education officers mentioned varied nature of teachers and students behaviors.
 
5.3	Methods used by School Leaders and the Challenges Associated with Conflict Resolution in Schools in Ilala Municipality. 
Another specific objective of this research was to assess the methods used by school leaders and the challenges associated with conflict resolution in schools in Ilala Municipality. The findings show that the majority of the teachers and students that is 30 ( 100%) and 3 ( 60%) of the ward education officers mentioned  the best method of conflict resolution as avoiding that is letting the problem end itself with time,  4 ( 80%)  of the respondents who are heads of schools and 1 ( 20%) of the ward education officers mentioned forcing that is using position power to resolve conflicts,  while  1( 20%) of the respondents who are ward education officers mentioned collaboration method that is helping the conflict parties to reach mutual agreement. The methods used by the heads of School to solve conflict according to the respondents show that 15( 50%) of the respondents  who are teachers and students, 1 ( 20%) of the heads of school and 3 ( 60%) of the respondents who are ward education officers, mentioned avoiding (let the problem end by itself) whereas 9 (30%) of the teachers and students, 4 ( 80%) of the head of schools and 1 ( 20%) of ward education officers mentioned forcing (that is using position power) to resolve conflict, 6 ( 20%) of the  teachers and students as well as 1 ( 20%) of ward education officers mentioned collaboration as the method used by the heads of schools to resolve conflicts. It is there for clear that the methods which have been found in use to resolve conflicts in secondary schools are not effective enough to ensure peace of the school community. This has been verified by majority of the respondents who mentioned avoiding and forcing as the main methods used by school leaders in their schools to resolve conflicts. Avoiding and forcing can only resolve conflicts temporarily not permanently, hence they are not effective methods. 

Another specific objective of this study was to assess the challenges that heads of schools face in resolving conflicts. The findings show that  14 ( 46.7%) of the teachers and students, 4 ( 80%) of the heads of schools and 1 ( 20%) of the ward education officers said one  of the challenges is when one of the conflicting parties does not agree with how the conflicts is settled, 1 ( 3.3%) of the teachers and students, 1 ( 20%) of the head of schools and 1 (20%) of the  ward education officers said one of the challenge is that conflicts in schools seem to overwhelm the heads of schools, 15 ( 50%) of the teachers and the students, and 3 ( 60%) of the ward education officers mentioned the lack of cooperation from team members in the school community as a challenge that school leaders face in their endeavor to resolve conflicts.

The findings  further show that 15 ( 50%) of teachers and students, 4 ( 80%) of the head of schools and 3 ( 60%) of the ward education officers said No, that means that they denied that lack of knowledge on conflict resolution is not a challenge facing heads of schools in resolving conflicts in schools  while 6 ( 20%) of the respondents who are teachers and students, 1( 20%) of the heads of schools and ward education officers said Yes and only 9 ( 30%) of the students and teachers said probably. 
Therefore majority of the respondents have shown that the main challenges that heads of schools face in their endeavor to resolve conflict are; failure of the conflicting parties to agree on how the conflict is settled, lack of cooperation from team members, and that conflicts in schools seem to overwhelm the heads of schools.

with regards to a solution suggested by various scholars’ to include conflict resolution knowledge in teaching curriculum as a method of resolving conflicts effectively, the findings show that  ( 50%) of teachers and students, 4 ( 80%) of the respondents who are heads of schools and 4 ( 80%) of the respondents who are ward education officers said YES  inclusion of conflict resolution knowledge in the teaching curriculum can help to resolve conflicts in schools effectively, 6 ( 20%) of teachers and students, 1 (20%) of heads of schools, 1 ( 20%) of the respondents who are ward education officers said No.

5.4	Effectiveness of Conflict Resolution Methods used by School Leaders in Ensuring Peace of the School Community.
One of the researcher’s objectives was to assess the effectiveness of conflict resolution methods used by school leaders in ensuring peace of the school community. The researcher asked the respondents to mention the best methods to be used in conflict resolution and the findings in table 5 show that the majority of the teachers and students that is 30 ( 100%) and 3 ( 60%) of the ward education officers mentioned avoiding that is letting the problem end itself with time,  4 ( 80%)  of the respondents who are heads of schools and 1 ( 20%) of the ward education officers mentioned forcing that is using position power to resolve conflicts,  while  1( 20%) of the respondents who are ward education officers mentioned collaboration method that is helping the conflicting parties to reach mutual agreement. From these findings it is clear that the methods used by heads of schools to resolve conflicts in their schools are not effective because, Avoiding and Forcing which have been said by majority of the respondents as methods that heads of schools use to resolve conflicts, are not the effective methods. They only resolve conflicts on temporal bases. 

Furthermore, respondents were asked to give challenges that heads of schools face as they resolve conflicts. Majority of the respondents said lack of knowledge on conflicts is one of the challenges that heads of schools face as they resolve conflicts. The response shows that 15 (50%) of teachers and students, 4 (80%) of the head of schools and 3 (60%) of the ward education officers said Yes, lack of knowledge on conflict resolution is a problem that heads of schools face. This again implies presence of a problem in the conflict resolution methods because school leaders who are expected to solve the day to day conflicts in schools lack knowledge on conflict resolution.

5.5	Conclusion 
With regard to the first specific objective of this study (to assess the stake holders conceptions on conflict), the respondents have exhibited the correct knowledge of definition of the concept conflict as the opposing ideas, interests and believes  however the respondent, due to lack of adequate knowledge about conflict and conflict resolution, they perceive it as something bad, unworthy and negative which must be suppressed by all means while conflict is  actually inevitable incidence, agent of change and part of life which has to be managed properly for development.  Respondents have also shown a negative perception of conflict as the indicator of failure in any organization. It is therefore clear from the findings that majority of the school leaders are quite aware of what is conflict but have a negative view about it. They consider it as negative, bad and unworthy happening which must be suppressed by all means. Their negative view about conflict, leads to application of wrong methods of resolving conflict which intensify conflicts in schools. Respondents were also asked their views on the sources of conflicts. Majority of the respondents associated conflicts in schools with poor living conditions, poor leadership, poor support from the district and varied nature of teachers and students behaviors. It is therefore concluded that the stake holders conceptions of conflict indicates a problem in the practice of conflict resolution in secondary schools because there is misconceptions of conflict among stake holders of secondary schools.
 
Furthermore, the study sought to assess the effectiveness of the methods used by school leaders in conflict resolution. Majority of the respondents said heads of schools use avoiding and forcing as methods of conflict resolution. 100% of teachers and students and 60% of ward education officers said heads of their schools use avoiding method to resolve conflict. Another proposed method of conflict resolution by the respondents is forcing whereby the leaders use their position power to calm down conflicts. The heads of schools according to the respondents use avoiding and forcing method in solving conflicts in the school environment. It can therefore be concluded from the findings that the methods used by most school leaders in Ilala municipality are not effective enough to ensure peace of the schools.
The study further sought to assess the challenges that heads of schools/school leaders face as they resolve conflicts in their schools. Majority of the respondents said that lack of knowledge on conflict resolution is one of the challenges that heads of schools face as they resolve conflicts in their schools. 15 (50%) of teachers and students, 4 ( 80%) of the head of schools and 3 ( 60%) of the ward education officers said Yes, lack of knowledge on conflict resolution is a problem that heads of schools face. It can be concluded from the findings that   most heads of schools in Ilala municipality have no sufficient knowledge on conflict resolution in their schools and use wrong methods in resolving conflicts. This makes conflicts persist in schools.

This study also sought to assess availability of necessary resources in schools whose absence may lead to conflicts. Majority of the respondents said that, the resources available in the schools are inadequate to support the state of peace in the school community, the respondents rated “poor” on the presence of notice board in the school and on the presence of the suggestion box. School meetings are considered to be supportive in solving conflicts as it is where opposing views, ideas and interests are uncovered, and the resolution can be made and mutual agreement are established and documented for permanent resolution. However, the respondents rated the meetings as inadequate and the meeting minutes are undocumented hence the conflicts in the secondary schools in Ilala remain unsolved because the necessary resources for decision making and conflict resolution are not present.

5.6	Recommendations 
	The researcher recommends that The Ministry of education should               incorporate conflict resolution in the curriculum for teaching professionals. Doing so will help reducing capacity building costs of in-service training to the professionals. 
	The researcher also recommends that the district councils should provide the schools with adequate resources for teaching including equipments, laboratory tools and library resources to ensure that conflicts related to these resources are solved
	The heads of schools are supposed to use the effective methods of conflict resolution in their schools. They include; collaboration (conflict resolution) in which  the conflicting parties reach consensus and mutual agreement among themselves, compromising, accommodating improving communication and providing enough resources rather than avoiding and forcing methods that are currently in place and which cannot ensure peace of the school community.
	Decision making process should be inclusive of all the groups in the school community and participative leadership has to be practiced if heads of schools are to resolve conflicts in their schools effectively.
	Suggestion boxes should be introduced and if available be improved and students or teachers should be encouraged to give their suggestions through suggestion boxes and the management should put the suggestions given into actual implementations.
	Recurrent meetings should be part and parcel of the school management that involves school baraza, management meetings, school council meetings and the four should be used as a platform to identify opposing ideas and interests and provide appropriate resolution and the mutual agreement reached should be clearly documented.
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APPENDIX  I: Questionnaire items for the Secondary School Teaching Staff and Students
Introduction;                                                                                                                                                                 I am a student of the Open University of Tanzania, pursuing Masters of education in Administration, Planning and policy studies (MED APPs).   In order to fulfill the requirement of this study, Aim undertaking a study entitled “AN ASSESSMENT ON THE EFFECTIVENESS OF CONFLICT RESOLUTION METHODS USED BY SECONDARY SCHOOL LEADERS; A CASE OF ILALA DISTRICT, DARES SALAAM REGION.                                                          
Please, assist me to provide necessary information about this important study which will give a real picture of the methods which our school leaders use to resolve conflicts and whether such methods are effective or not effective.                                                                                                                                    
     Personal Particulars
    Name; (Not necessary) ___________________                                                                                                                    
    Name of School; _________________________                                                                                                   
    Ward; _________________________________                                                                                                    
   Designation; ____________________________

A) Questions Testing Understanding of the term Conflict.
Choose a letter of the statement that you consider correct and put a tick in a box before it 
Question	Choices 	Put a tick (√) in a box of your Answer
1. How do you define Conflict?	a) A fight between two parties		
	b) Inability of management to solve problems	
	c)opposing ideas, interests and believes	
	d) If you have a different view, please mention
2. How do you View conflict?	a) Negative, bad and unworthy happening which must be suppressed by all means.	
	b) Positive, Inevitable and agent of change which must be managed effectively for development.	
	c) Indicator of failure in any in any organization.	
	d) If you have a different view, please indicate.
	

B) Questions Testing the Practice of conflict Resolution in secondary schools.
Choose a letter of the statement that you consider correct and put a tick in a box before it 
Question	Choices 	Put a tick (√) in a box of your Answer 
3. Are there incidences of conflict in your school?	a) Yes    	
	b) Noc) Aim not sure	
	d) If you have different view, please indicate	
4. What do you consider to be the source of conflict in your school?	a)	Poor living conditions	
	b)	Poor leadership	
	c) Poor knowledge of the Head of School on the best methods of conflict resolution	
	d) If you consider a different source, please show
5. What best conflict resolution method are you aware with?	a) Avoiding (letting the problem end itself with time)	
	b) Forcing (Using position power to resolve conflict)	
	c) Collaboration (Helping the conflicting parties to reach a mutual agreement)	
	d) If you know a different method, please show
6. What methods does the Head of School use in resolving conflict in your school?	a)Collaboration ( Helping the conflicting parties to reach a mutual agreement)	
	b) Forcing (Using position power to resolve conflicts	
	c) Avoiding (letting the problem end itself with time)	
	d) If He or She uses a different method, please indicate
      
C) Questions Testing Perceived challenges in Resolving conflicts in secondary schools.
Choose a letter of the statement that you consider correct and put a tick in a box before it 
Question	Choices 	Answer
7. What challenges have you witnessed as the Head of school resolves conflicts in your school?	a) One of the conflicting parties does not agree with how the conflict is settled	
	b) Conflicts at school seem to overwhelm the head of school.	
	c) Lack of cooperation from team members in the school community	
	d)If you know a different challenge, please indicate
8. Is lack of knowledge on conflict resolution one of the challenges facing heads of schools in resolving conflict?	a) Yes	
	b) Noc) Probably	
	d) If you have a different view, please indicate

D) Questions Testing knowledge on the Solutions (Best Practice in resolving conflicts in secondary schools).
Choose a letter of the statement that you consider correct and put a tick in a box before it 
Question	Choices 	Put a tick (√) in a box of your Answer 
9. What conflict resolution methods can you advise the head of school to use in resolving conflicts at your school?	a) Collaboration (cooperating with conflicting parties to resolve their conflict calmly)	
	b) Avoiding (Not intervening in the conflict but allowing it to resolve itself with time)	
	c)Forcing ( Using Position power to resolve conflicts)	
	d) If you consider a different method, Please indicate
10. Some scholars have suggested inclusion of conflict resolution knowledge in the Teaching curriculum .Can this help to resolve conflicts effectively?	a) Yes                                                                                                                               .                                                      	
	                                                                               b) No, I don’t think	
	c) Probably	






APPENDIX  II: Questionnaire Items for Heads of Secondary Schools 
Introduction;                                                                                                                                                                 I am a student of the Open University of Tanzania, pursuing Masters of education in Administration, Planning and policy studies (MED APPs).   In order to fulfill the requirement of this study, Aim undertaking a study entitled “AN ASSESSMENT ON THE EFFECTIVENESS OF CONFLICT RESOLUTION METHODS USED BY SECONDARY SCHOOL LEADERS; A CASE OF ILALA DISTRICT, DARES SALAAM REGION.                                                          
Please, assist me to provide necessary information about this important study which will give a real picture of the methods which our school leaders use to resolve conflicts and whether such methods are effective or not effective.                                                                                                                                   







A) Questions Testing Understanding of the term Conflict.
Choose a letter of the statement that you consider correct and put a tick in a box before it 
Question	Choices 	Put a tick (√) in a box of your Answer 
1. How do you define Conflict?	a) A fight between two parties		
	b) Inability of management to solve problems	
	Opposing ideas interests or believes between two persons or parties.	
	d) If you have a different definition, please show
2. What are your views about conflict?	a) It is bad, negative and unworthy happening which must be suppressed by all means.	
	b)	It is an inevitable happening, agent of change and part of life which has to be managed properly for development.	
	c) It is an indicator of failure in any organization.	
	d) If none of the above, state


B) Questions Testing the Practice of conflict Resolution in secondary schools.
Choose a letter of the statement that you consider correct and put a tick in a box before it 
Question	Choices 	Put a tick (√) in a box of your Answer
3. Are there incidences of conflict in your school?	a) Yes    	
	b) No	
	c) Aim not sure	
	d) If you have different view, 
	please indicate	
4. What do you consider to be the source of conflict in your school?	a)Poor living conditions	
	b)Poor Support from District level	
	c) Varied nature of Teachers and Students behaviors.	
	d)If you consider a different source, please indicate
5. What best conflict resolution method are you aware with?	a) Avoiding (letting the problem end itself with time)	
	b) Forcing (Using position power to resolve conflict)	
	c) Collaboration (Helping the conflicting parties to reach a mutual agreement)	
	d)If you know a different Method, please show
6. What methods do you use in resolving conflict in your school?                                                                                                                                   	a) Collaboration (Helping the conflicting parties to reach a mutual agreement)	
	b) Forcing (Using position power to resolve conflicts)	
	c) Avoiding (Not intervening in the conflict but allowing it to resolve itself with time)	
	d) If You  use a different method, please indicate
C) Questions Testing the Perceived challenges in Resolving conflicts in secondary schools.
Choose a letter of the statement that you consider correct and put a tick in a box before it 

Question	Choices 	Put a tick (√) in a box of your Answer
7. What challenges do you face as you resolve conflicts in your school?	a) One of the conflicting parties does not agree with how the conflict is settled	
	b) Varied nature of Teachers and Students behaviors	
	c)Lack of cooperation from team members in the school community	
	d) If you face a different challenge, please indicate
8. Is there any challenge in the methods that you use to resolve conflicts in your school?	a) Yes	
	b) No	
	c) It depends	
	d)If the response is different, please indicate


D) Questions Testing knowledge on the Solutions (Best Practice in resolving conflicts in secondary schools).
Choose a letter of the statement that you consider correct and put a tick in a box before it 

Question	Choices 	Put a tick (√) in a box of your Answer
9. What conflict resolution methods would you advise other heads of schools to use in resolving conflicts in their schools?	a) Collaboration (cooperating with conflicting parties to resolve their conflict calmly)	
	b) Avoiding (Not intervening in the conflict but allowing it to resolve itself with time)	
	c) Forcing ( Using Position power to resolve conflicts)	
	d) If you consider a different method, Please indicate
10. Some scholars have suggested inclusion of conflict resolution knowledge in the Teaching curriculum .Can this help to resolve conflicts effectively?	a) Yes                                                                                                                               .                                                      	
	                                                                               b) No, I don’t think	
	c) Probably	
	d) If you have different suggestion, please indicate


APPENDIX  III: Questionnaires to the Ward Education Officers (W.E.Os)
Introduction;                                                                                                                                                                 I am a student of the Open University of Tanzania, pursuing Masters of education in Administration, Planning and policy studies (MED APPs).   In order to fulfill the requirements of this study, aim undertaking a study entitled “AN ASSESSMENT ON THE EFFECTIVENESS OF CONFLICT RESOLUTION METHODS USED BY SECONDARY SCHOOL LEADERS; A CASE OF ILALA DISTRICT, DARES SALAAM REGION.                                                          







A) Questions Testing Understanding of the term Conflict.
Choose a letter of the statement that you consider correct and put a tick in a box before it 
Question	Choices 	Put a tick (√) in a box of your Answer
1. How do you define conflict?	a) A fight between two parties	
	b) Inability of management to solve problems	
	c)opposing ideas, interests and believes	
	d) If you have a different view, please mention
2. What are your views about conflict?	a) Negative, bad and unworthy happening which must be suppressed by all means.	
	b) Positive, Inevitable and agent of change which must be managed effectively for development.	
	c) Indicator of failure in any organization.	
	d) If you have a different view, please

B) Questions Testing the Practice of conflict Resolution in secondary schools.
Choose a letter of the statement that you consider correct and put a tick in a box before it
Question	Choices 	Put a tick (√) in a box of your Answer
3. Are there incidences of conflict in the secondary schools of your ward?	a) Yes	
	b) No	
	c) Probably	
	d)If your response is different, please indicate
4. What do you consider to be the source of Conflict in secondary schools of your Ward?	a)Poor living conditions	
	b)Varied nature of Teachers and Students behaviors	
	c) Poor knowledge of the Heads of schools on the best methods of conflict resolution.	
	d) If you have a different response, please show.
5. What methods do your heads of schools use in resolving conflicts in their schools?	a)Collaboration ( Helping the conflicting parties to reach a mutual agreement)	
	b) Forcing (Using position power to resolve conflicts)	
	c) Avoiding (letting the problem end itself with time)	
	d) If He or She uses a different method, please indicate
6. Are there cases of conflict forwarded to your office by Heads of schools or Teachers as an appeal?	a)Yes	
	b)No	
	c) Aim not sure	
	d) If the response is different, please, show

C) Questions Testing the Perceived challenges in Resolving conflicts in secondary schools.
Choose a letter of the statement that you consider correct and put a tick in a box before it 
Question	Choices 	Put a tick (√) in a box of your Answer
7. What challenges do Heads of schools face as they resolve conflicts in their schools?	a) One of the conflicting parties does not agree with how the conflict is settled	
	b) Varied nature of Teachers and Students behaviors	
	c)Lack of cooperation from team members in the school community	
	d) If you know a different challenge, please indicate
8. Is lack of knowledge on conflict resolution one of the challenges facing heads of schools in resolving conflict	a) Yes	
	b) No	
	c) Probably	
	d) If you have a different view, please indicate

D) Questions Testing knowledge on the Solutions (Best Practice in resolving conflicts in secondary schools).
Choose a letter of the statement that you consider correct and put a tick in a box before it 
Question	Choices 	Put a tick (√) in a box of your Answer
9. How effective are the methods used by your heads of schools in resolving conflict in their school?	a)Excellent	
	b) Very good	
	c) Good                                             	
	  d)Challenging	
10. What conflict resolution methods would you advise heads of schools to use in resolving conflicts in their schools?	a) Collaboration (cooperating with conflicting parties to resolve their conflict calmly)	
	b) Avoiding (Not intervening in the conflict but allowing it to resolve itself with time)	
	c) Forcing ( Using Position power to resolve conflicts)	
	d) If you consider a different method, Please indicate


APPENDIX  IV: OBSERVATION CHECKLIST
OBSERVATION CHECKLIST for checking presence of School meetings, 
Infrastructures and Behaviors supportive to Peace or Conflicts.









              1	School council meetings				
              2	School baraza				
              3	School management meeting				
             4	School workers council meeting				
B	INFRASTRUCTURES				
            5	Head of schools office				
            6	Second Headmaster/mistresses office				
             7	Academic masters office				
             8	Discipline masters office				
             9	Notice board				
           10	Suggestion boxes				
C	BEHAVIORS				
            11	Assertiveness				
            12	Passiveness				
            13	Arrogance				
            14	Time management				
            15	meeting schedules 				
D	TEACHING AND LEARNING MATERIALS				
            16	Books available 				
            17	Desks available				
            18	Library Equipments				
            19	Laboratory Equipments 				












APPENDIX  V: Documentary Review Checklist
DOCUMENTARY REVIEW CHECKLIST for checking presence of resources supporting different decision-making processes in Secondary Schools 

NAME OF SCHOOL…………………………………………………………




01	Minutes of the school baraza			
02	School council meeting minutes			
03	School report Files			
04	Minutes of the school management team meetings			
05	Teachers council meeting minutes			
06	Academic committee meeting minutes			
07	Minutes of class meetings			
08	School calendars			
09	Attendance Registers			



















APPENDIX  VI: Research Clearance























	Equal access to valued resources
	Enhance transparency







	Poor decision making 
	Unequal distribution of work load.




	Harmony problem solving integrating
	High job performance
	Spirit of team work
	High retention of teachers



